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This article presents key findings from a study examining undergraduate students’ responses to
oral presentations designed to reduce foreign language anxiety. Following the English-language
presentations, students submitted detailed written survey feedback on their experiences. Analysis of
anonymised responses from 30 participants identified primary sources and characteristics of anxiety,
such as fear of negative judgment, concern about making mistakes, and prior negative experiences (See
Appendix). These data reveal common patterns of anxiety and inform strategies to better support students
experiencing foreign language anxiety. Nevertheless, the results are based on self-reported data, which
may be influenced by social desirability bias or inaccurate recall. Furthermore, the small, homogenous
sample of 30 students from a single institution limits the generalisability of these findings to other
Japanese university students, the results should therefore be interpreted with caution. Future research
should employ larger, more diverse samples and incorporate additional methods, such as interviews and

performance reviews, to enhance reliability and validity.

Building on a previous investigation (Overcoming Foreign Language (FLA) Part 1, 2 & 3) that
employed the PREP framework for oral presentations, it is evident that, despite positive student
responses, there remains considerable scope to advance understanding of and support for individuals
experiencing foreign language anxiety. The principal advantage of the PREP approach is that it provides
a clear and repeatable method for organising ideas, helping students structure their responses logically
and confidently. By using the four steps—Point, Reason, Example/Expansion, and Point—students
can communicate more coherently and without relying on memorisation, recognising that authentic
communication occurs spontaneously and not all responses can be pre-learned. Simple English is

encouraged to express ideas clearly.

Memorisation remains a prevalent strategy among students, largely because early learning methods
prioritise rote acquisition of English vocabulary for examination purposes. As a result, while many
students demonstrate substantial vocabulary knowledge, they frequently lag in communicative
competence and are often unable to use English fluently, particularly in oral contexts. To explore this
issue further, the next section analyses responses from 30 participants who answered questions about
their feelings during English oral presentations held in mid-April 2025. These findings aim to give a

clearer understanding of students’ anxiety.
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(A)Concerns Regarding Others’ Perceptions

Eighteen respondents indicated that their anxiety is primarily attributable to concerns about others’
perceptions when engaging in public speaking.

The following statements exemplify the specific sources of anxiety experienced by these participants:

* Feeling as though they may be ridiculed by the audience

¢ Perceiving judgment from audience members

 Experiencing heightened scrutiny from the audience

» Worrying about failing to meet the audience’s expectations

* Concern regarding the audience’s level of interest in the presentation content

* Anxiety related to perceived judgments regarding English language proficiency

* Concern about effectively conveying information to facilitate audience comprehension

Respondents indicated that concerns regarding others’ perceptions significantly heightened their
anxiety. This finding might suggest that the pronounced homogeneity of Japanese society, coupled
with a strong tendency for individuals to conform to group norms, amplifies anxiety associated with
expressing personal ideas in group settings. Notably, this effect is particularly pronounced in foreign-
language contexts. Furthermore, several respondents explicitly attributed their fear of ridicule or negative

evaluation to adverse experiences in school, noting that these anxieties may persist into university.

(B)Worrying about making mistakes

Eleven respondents said fear of making mistakes is their main source of anxiety in using a foreign
language. This fear, common among Japanese students, is often linked to their personalities. Despite
encouragement to overcome it, many still avoid using English for fear of making errors in grammar,

vocabulary, pronunciation, and other aspects of language.

(C)Previous Experience

Analysis of respondent feedback showed six individuals linked their anxiety to prior school
experiences. While it is widely accepted that past experiences influence current behaviour, this highlights
a dimension requiring further investigation. Respondents used terms like “traumatic experience,”

EEINT3

“embarrassing experience,” “trauma,” “bad memories,” and “keep returning” to describe the impact,
emphasising the seriousness of their concerns. Respondents reported that their specific encounters with
English resulted in persistent adverse outcomes. Such experiences contributed to significant anxiety and
stress, frequently leading to the avoidance of English language use. Responses from these six participants
suggest that adverse English-related experiences, such as public ridicule in school, have had a long-
term impact. Such experiences have contributed to a sustained fear and reluctance to engage in English

communication. A key question from this data is how to help these students learn from the past without
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letting bad experiences block their progress in learning English.

(D)Comparison with Peers

In addition to past experiences as a source of anxiety, another factor identified was the inclination
to compare oneself with peers. Five respondents reported that observing classmates who demonstrated
higher levels of English proficiency increased their own feelings of anxiety. This pattern of comparison
heightened nervousness during classroom activities and often impeded their ability to communicate ideas

effectively.

(E)Concerns Regarding English Language Accuracy
Twelve respondents felt nervous using English because of perceived weak language skills. They
lacked confidence due to limited vocabulary, difficulty with language, forgetfulness with grammar, and

pronunciation issues. These worries increased concern about speaking accurately in presentations.

(F)Preparation as a Factor in Oral Presentation Anxiety

Four respondents identified a correlation between their presentation anxiety and their level of
preparation. Some participants reported heightened anxiety attributable to inadequate preparation,
while others experienced stress stemming from the considerable time and effort required for detailed

preparation.

(G)Public Speaking Anxiety
Eleven respondents reported increased nervousness when speaking before an audience, which

heightened their anxiety during English-language presentations.

(H)Physiological Responses to Anxiety
Sixteen respondents reported obvious physical symptoms, such as speaking too fast, sweaty or shaking

hands, avoiding eye contact, and forgetting what to say during presentations.

A minority of respondents reported additional sources of anxiety, including concern about individual
grades, fear of negatively influencing group performance, and worry over their ability to answer audience

questions.

Conclusion
This study identified several main sources of foreign language anxiety among Japanese university
students during English oral presentations: concerns about others’ perceptions, fear of making

mistakes, negative past experiences, peer comparison, lack of language confidence, and inadequate
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preparation. Even with structured approaches like PREP, students continue to struggle with public
speaking and English use, showing that cultural, psychological, and language factors all shape students’
communication experiences. The persistence of anxiety, even for students with large vocabularies or
extensive lessons, shows the need for teaching methods that address emotional and cultural elements, not
just language skills. Effective approaches should combine emotional support, real opportunities to use
English, and encouragement to view mistakes as part of learning, helping students gain confidence and
improve their communication. Future research should continue to investigate evidence-based methods
for reducing foreign language anxiety and enhancing oral communication skills to help students feel less
anxious and speak English more easily. These continuing efforts are key to giving learners the skills they

need for today’s global world.
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Appendix

12 responses taken from 30 response data
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